DOCUMENT RESUNE

BD 090 730 BC 061 772
AUTHOR . Warner, Valerie aA.
TITLE Gifted Children as Tutors of Educable Mental

Retardates. Mental Retardation Training Prograsm
7Technical Report Series 68-1,

INSTITUTION Ohio State Univ., Colunbus.
PUB DATE Jul 68 .
NOTE 18p.

AVAILABLE FROM HMental Retardation Training Program, 9 West Buttles
Avenue, Columbus, Ohio 43215 ~

EDRS PRICE MP-$0.75 HC-$1.50 PLUS POSTAGE
DESCRIPTORS *Educable Mentally Handicapped; Elementary School
Students; *Exceptional Child Research; *Gifted;

Mentally Handicapped; Peer Rezlationship; *Student
Attitudes; #*Tutoring '

ABSTRACT

Nine gifted fifth grade students received a 2-week
training program, tutored 36 educable mentally retarded (EMR) first
grade students for 12 weeks, and later gave responses on an attitude
scale (as did 15 gifted nonparticipating controls). During training
the experimental Ss were taught to use materials such as readiness
books and a flannel board, were shown pictures and studies of
retarded children, and were acquainted with the kind of behavior to
expect from their students. The Ss made lesson plans according to a
suamary of each ifirst grade child's need for aid with basic number
facts, reading level skills, and art skills, and also developed
progress reports. Each Ss tutored three tutees 45 mninutes twice
veekly. Questionnaire items such as "should retarded children be in
school?" and "Would you invite a retarded child to your birthday
party?" elicited the following attitudes: experimental Ss were more
accepting of EMR students in a school. situation, and wers more
willing to accept the ERM child in their homes (but hesitant to have
an EMR child eat with the family) than controls; and neither
experimental nor control Ss fully understood the concept of
retardation although the experimental Ss had a greater understanding.

A year after the study the gifted tutors contiued to work with the
EMR students. (MC) - , '
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The Mental Retardation Training Program, a joint project of the College

of Administrative Science, College of Social & Behavioral Sciences,

College of Education, and College of Medicine, is committed to the
alleviation of the manpower shortage in the field of mental retardation,

To this end, it provides an interdisciplinary arena for research and training
through the mechanism of service to the retarded,

HISTORY

The impetus for the Training Program began with the Report of the Presi-
dent's Panel on Mental Retardation in 1962, and culminated in the enact-
ment by the 88th, Congress of a series of three pleces of legislation to
stimulate research, training and service facilities for mental retardation.
In 1965, the report of the Citizen's Committee to the Governor of Ohio
specifically stressed the need for manpower training in University-Affil-
lated Faclilities for the Mentally Retarded.

S0ALS
The broad objectives of the Training Program are:
& to develop an interdisciplinary approach to mental retardation research;
o to provide interdisciplinary instruction in mental retardation;
@ to disseminate information related to mental retardation;
e to develop and promote methods of prevention of mental retardation;

® to expand scientific knowledge in the diagnosis and treatment of-the
retarded;

@ to extend the breadth and depth of both student involvement in the com-
munity and in-service instruction for professionals.

ORGANIZA TION

To serve its complex objectives, the Training Program has a Policy Council
consisting of the Deans of the pariicipating Colleges; a Program Advisory
Committee consisting of faculty representatives of many genzric disciplines;

a Liaison Advisory Committee consisting of representatives of state and
community agencies; an administrative triad (listed below); and three Program
Coordinators through whom the academic departments relate in order to achieve
the stated program objectives.

Address inquiries to:

Mental Retardation Training Program

9 W. Buttles Avenue
Columbus, Ohio 43215
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Technical Report Series
of
The Ohio State Univeraity Mental Retardation Training Program

The Ohio State University Mental Retardation Training Progrem is an
all-University program devoted to instruction, research, and service in
problems of mental retardation. Among full time and cooperating staff in
university departments are representatives of:

Businass Administration ¥nysical Therapy
Dentintry Physical Education
Education Psychology

Home Economics Social Work

Medicine Sociology

Nutrsing Speech

Nutrition Vocational Rehabilitation

Occupational Tharapy

The technical report series serves as a mechanism through which the
ideas and activities of these participating specialists and their students
can be disseminated to the larger professional community. Theoretical
treatises, operational design concepts, as well as reports cf service and
research activities are included in the series.

Many of the papers will be subsequently submitted for publication in
scholarly journals, For this reason, no quotations from the reports should
be made without the written permission of the author(s). However, we wel-
com2 critical reaction to the papers; where appropriate and with permission,
we plan to make these reactions available to our readers.

The series is under the editorship of Dr., Reginald L, Jones, Professor
of Psychology ard Education, and Vice Chairman, Departwent of Psychology,
The Ohio State University. Additional copies of thip report may be had in
limited quantities by addreasing inquiries to:

Mental Retardation Training Program
9 West Buttles Avenue
Columbus, Ohio 43215
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Gifted Children as Tutors of Educable Mental Retardates
Valerie A, Warner
College of Education
The Ohio State University

The educable mental retardate (EMR) in a special class is a
secluded member of & school, There is a lack of contact in most
schools between the EMR child and the child in a regular class.
Special education classes In many elementary, !unior and senior
high schools are self- contained. Some exceptions are home
eccnomlics, shop and physical education, But even if the children
do have a different teacher, they are very seldom placed in a home
economics class with reqular class children, The reqular class
student has little contact with the special education student, His
ideas of and attitudes about these students az?e not based on first B
hand kncwledge of these children, but on rumors, prejudices, and
limited observation, only in passing in the he.lls. |

The purpose of this paper is to describe a project in which

~ ﬁfth grade acceleraLd students inan enrichment program tutored‘ ’

. ﬁrst grade candidates for a speclal educatlon class (EMR’S) Thef;' :

E idea for ,the program was taken from:me teen Hitoblal ¢




which takes superior high school students to work with culturally
deprived elementary students, This program was discussed in a
teacher's meeting and a suggestion was made to make use of the
gifted children to tutor retardates who had not been placed in a
special education classroom due to lack of room, The expectation
was held that the gifted children would gain experience in an auth-
ority role and that the first grade teachers could nse the siudents
to do supervised individual work with the retarded children which
they found difficult to do in the large first grade classroocins,

A the tutors went through a traintng period for two weeks
before taking the children and continued training throughout the
time they woried with the MR children, At the end of the project
the nine children who served as tutors (experimental) and fifteen
other children of similar ability who did not particyipate (controls)
completed an attitude questionnaire, Because of the small ﬁumber
of subjects, and the small number of ite_ms in some of the attihﬁdb

| nal subtests, differences in responses of experimental and control
subiects were treated qualitatively Thirty six retarded children |

2 served as tutees. d |




and mathematics as well as read stories to them and work with
various art materials. Several weeks before beginning to teach
the MR children, the gifted class was taught to use Frostig mat-
erlals, readiness books, the use of a flannel board with sets and
arrays, and the making of simple dittos, They also selected edu-
cational books as well as those to be read for oleasure The stu-
dents who worked with the EMR children were given a two- week
orientation program on mental retardation., They were shown
pictures and studies of children who were retarded, and how pro
grams were set up to enable them to work to their fullest poten
tial (the pictures and studies were from the district's special
education prograrn}. They were also taught the classification of
mental retardation, and the kind of behavior to expect from their
students. Their two week’training prograrn then consisted of both
study of the nature of rnental retardation, 'andkmethods for teaching
the retarded children,
The retarded childreh had presented a behavior problem in |

their regular classroom. When t,hey were broken up in small

5 :grouos with q:fted chtldren domq work at their own 1evel they

. o f,presented very few behavior problems. - The proqram wae set up

6 - week for 45Vminutes to one hourper ksession"'for twelve' o



The first day the students met‘with the EMRs' teachers for
& summary of each child's work to the present and suggestions
for where and with what to start each child, Included in the sum-
mary were the child's knowledge of basic number facts, the
primer used and the child's reading level and samples of art
work, The children then were required to make lesson plans to
show the EMRs' teachers as well as progress reports on each
child, They reported to the teacher each time they worked tvtth
the children,

_As the children became better acquainted with one another,
they began to bring in things to share -~ crayons, a plece of candy
or a pencil, The first graders were very excited by these "rewards. "
‘The children Seem 3d to enjoy each other's company and that of
the retardates. There was not one of the gifted children who dtd
not want to-participate or who dropped out of the proorram after it
- had once started The tutors seemed to enjoy their planning and
authority role Some of their 1nformal comments included such

; statements as "’Jow 1 hnow the wor}' teaokers have to do to teach

1ust one tesson " and "It maxes me mad when thc,y talh out of turn




showed more identification with their teachers and the teaching
process and, because of their perceptions of the difficulties in-
volved in teaching, were more prone to request their own class-
mates' cooperation with the teacher.

The gifted children had two or three students to tutor. To
reduce nolse and to have more board space, they were divided
into two adjoining classrooms. The enrichment teacher wandered
between the classrooms checking on the groups. The first graders
were required to bring pencil, paper and crayons to each class,

They were also required to show their graded work to their own

teacher. ~ o T

_Aﬁjt_uﬂw_d_&tiﬁg@e Change
An attitude scale (comprising 25 items and eliciting yos-no
| answers)’was administered to ekperimental and contrel subjects'.‘k
Individual iterns were classiﬁed into one of the following subgroups:
(1) school relationships; (2) home relationships; (3) personal |
; relatxonshlps (4) retardabe feelings (5) understandinq of mental ;

»retardation and (8) wilhnqness to promde assistance to the re-

i tardate As is am)arent cognitive aﬁective and action tendency




made to study interrelationships amonq tne components Repreu iy

’ "“sentanve questionneireﬁitems included the followinqt e
‘ “ Do you think ,,etarded children should be in school e
¢ “"M’k‘if;f‘jkaould you invitei 8 x¢ retarded child to your birthday

- ,',Wouid you stand;up for e retarded child if someone were

= making fun of him ?

‘ A brief discussion of differences in response of experimentei L
o and control subjects ls given below for each attitudinal subgroup. o f‘;f
S :‘.Because of tne Small numbers of subjects involved in these analyses"t;f':ﬁ‘ e

| the data are treated desoriptiveiy no statistical tests of differences :

. ‘ | 1 f}in reSponses between experimentai and control Subjects were under

| The exoerimental group was more accepting of the EMR tn a

i "_'schooi situation than were control subjects Both groups of child




e the retarded child tn their homes but were hesitant to have a i
o retarded child eat with their families. , Only one of the comrol

o S vtewed they were more concerned over how their mothers and

| Iieme Relati..n.smes

‘ ', Tt.e experimental group was much more willing to accept

g fathers would 1eact than with the reactions of the retarded child

. Tne expcrimental group expressed the view that they wculd talk

: "to their parents about the child befolse they brouqht them for f‘ S

'dinnerr Persons in both groups expressed the vrew that they

L would want to heln their brother or sister learn as much as they ,:‘ ; G

. could if the sibling were 1etarded Subjects in the experimentali;f‘,f{f o

};fgroup were more likely to understand that the retarded childvre

Lwork slower and mdtcated that they would spend more time workf .

o ing wtth them e

& Perso Feeltng

It was surprising that ln both groups seven respondents mdt ‘; e

e e :f:t’cated that they would be friencs with a 1etarded chtld but only




have to play with them," The relationships between the non~
‘participants and the retardates then were likely to be more

e oasuai than was reported by participants. :

‘:Retardate Eeeling.,

Neither the experimental qroup nor the control group
- thought retarded were as hapny or couid have as much fun as
theycouid have, Although the gifted children never stated that
: they equated hapoiness and inteiiigence this is the impression o
~that the interviewer receivcd when interviewing the children '
’They repeatedly stated that the retardate wouldn't understand
or wasn't smart enough to play their games and er.,oy the things . e |
they enioy Neither controi nor e»:perimentai subiects mentioned .

i findividuai di’ferences among retardates. No reSPondents refiect—f,k[»_ti -

~ edupon the consideration that what makes one child happy will

5 not necessariiy bring happinoss to another child They seemed E :

: to feel that the retardates' activities were too simple to be re

o arding




retarded child like ?", the experimentai group were much better
informed suggesting that the orfentation sessions and/or contact

had actually increased the participants knowledge about retardate

capacities and capabilities. Control sub]ects tended to equate

_mentai retardation with physical handicap. Only three control

; Sublects belleved that the retardates would be able to play softbali i

Willingness s to Provide Assistu._ce to the Retarded -

The control subiects did not particularly want to heip the '
mentally retarded child ina tutoring situation: two of the sub
1e<~ts said no on paoer but yes verbally They finally qualified

their answers wlth maybe They stated that it would depend on;;‘j;»

the situation and whether their regular class teachers would apf?, .

S prove of them helping the special class after their work was fin{: .

)ished In g?neral the exoerimental group was more accepting :

- of the mentally retarded children after their experlence than were e

the controls who had no direct contact or experience with the re

! tardates The findings are reminiscent of a recent study by

g ;-»J'affee (1956) who observed that- , "negative attitudes were elicited ’

‘ by the label 'mentally:retarded' in»comparison to that of the ske'tchi .

TN
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As Jaffee stated, the negative responses of the children may

; well come tust from the labeling of the questtons. They are very

o . kunfamiliar tmth mentally retarded children except to know there

i s 8 special education class in their buudmg and to know that the |

i X ids ln that class are "dumb" Tt would be interesting todoa

» wstmtlar study eltmtnattng negattve terminology. ,
Iaffee goes on to state “contact with the retarded may change |
; the more cogmtive or deseriptive dimension of attttudes but not
| feeltngs or hypothettc soc*al acceptance. " Thts may be one of

; the reasons the exoerimental group was more understanding per

| sonany of the childx en, but was not necessarily as accepttng of

comi : [d,the retardate ina family or group situation. 8

'*'f'fi*Pollow‘.p | L e e
. A year after the study was undertaken the gifted children

: 'continued to go tnto the special classes to help with both school o

- work and wtth other activlttes The tutors had also organized a ﬁw :

- *;’cgroup to teach plaYQround qames, so that the retardates would be f :

;‘VZable to toin in more recess activitles andfbe' better accepted by

o Spasial proble‘ s'were
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Summary: :

This paper describes a program n which special class
gifted children having WISC L Q s of 130 and higher tutored
educable mentally retarded students. The proiect lasted for

tweive weeks- the tutoring sessions 45 minutes '0 one hour

c twice a week -
The tutoring a‘ctivity was seen as a valuable iearning exper-
“fence for the pariicipants and there is evidence to indicate that
contrasted with their absence direct contact and experience do
lead to increased acceptance and understanding of the educable
mentally retarded However even with the two-week training |
: provided before worhing with the retardates, the gifted children =
| k still did not completely grasp the concept of mental retardation

. Nevertheless the participants came out of the experience with

a great desire to continue their work with the retardatns and

with nositive attitudes toward their tutees

The study uncovered no data which would preclude having

. the bright students work with the mentaliy retarded undez- etruc

i . tured progra.ms embodying the principies discusscd in this paper.ff :
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